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Central City Community School District

Special Education Delivery System Plan

Introduction

As part of the continuous improvement process, Central City is dedicated to providing opportunities for all students to have access to the general education community in the least restrictive environment. This begins with Instructional Decision Making as a means of early intervention for students with learning and behavior problems. Core instruction is provided to all students through a guaranteed and viable curriculum. Student data is analyzed regularly to determine which students may not be progressing at an expected rate or level and for whom supplemental instruction may be necessary. Intensive instruction is provided for those students whose needs exceed the support of supplemental instruction.

Eligibility for special education services follows the Grant Wood AEA and Iowa Department of Education definition. Data is recorded regarding the student’s progress, discrepancy from peers or standard and need for specially designed instruction.  A convergence of data is required for an IEP team to make the decision on eligibility. For additional information, please refer to the Special Education Eligibility Standards of the Iowa Department of Education.

The Iowa Administrative Rules of Special Education allow school districts to choose whether special education services will be provided through the prescribed delivery system as outlined in the Rules or through a unique delivery service plan created by a representative local district committee.

Parents, teachers, administrators, the Board of Education with the support of GWAEA staff have chosen to provide instructional services through a delivery system unique to Central City. The delivery system includes all students from preschool through high school.

This document was developed by a committee with parent, special and general education teacher, administrator, Board of Education and GWAEA cooperation:

General and special education teachers: Chris Greene, Kathy Wells, Marie Henderson, Lindsay Zach-Luedeman
Counselor:  Terri McMullen

Parent:
  Missy Pillard

Board of Education:  Sue Pillard

Administrators:  Luann Byerly, Dave Glynn, Chad Steckel, Bill Mertens

GWAEA:    Leslee Sandberg and Kelly Wise

The Central City Board of Education approved the development of the delivery system and committee members on March 20, 2006.
The Committee began meeting regularly in the Spring of 2006 and completed the following:

1. Belief statements regarding the education of all children.

2. Development of a needs assessment survey of all parents of students with IEPs served at Central City

3. Administration of, gathering the data and analyzing feedback of the parent survey

4. Review of current instructional services for students with IEPs

5. Changing services from traditional special education program models to Levels of Service that would be assigned to each student per the IEP and also renaming special education instructional programs as Learning Support Centers.

6. Review of how Instructional Decision Making is being implemented for preschool through high school in the district.

7. Setting a Range of points for monitoring special education teacher caseloads

8. Identifying the accommodations and modifications to the general education environment and program

Public comment on the proposed delivery system plan was solicited on April 3, 2007.
Implementation of the plan was approved by the Central City School Board on May 21,2007.
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Assurances:

We understand that any interpretation of our district’s special education plan that violates the provisions of the Iowa Administrative Rules of Special Education will result in our district being out of compliance.

We provide assurance that our district will:

· Provide a free and appropriate public education to individuals who require special education between birth and the age of 21 (and beyond 21 in accordance with the Iowa Code).

· Not compromise Least Restrictive Environment (LRE) provisions.

· Not compromise full educational opportunity to individuals requiring special education.  All students, including those in separate facilities have available the opportunity to participate in nonacademic and extracurricular activities with students who are not disabled.

· Provide a continuum of instructional services and placement to meet the needs of students requiring special education.

· Support the provision of instructional services to each student in accord with his or her Individualized Education Program (IEP).

· Not compromise the procedural safeguards or due process afforded students and their parents.

· Not reflect a reduced commitment to individuals requiring special education in an effort to resolve deficits in the district’s special education budget.




Superintendent




Date

Special Education Continuum of Services

When determining educational plans for all students the educational team (parents/guardians, student, and local district personnel) will use the following continuum of service options.  These options provide quality educational programming and ensure LRE opportunities for special education identified students

The Individuals with Disabilities Education Act (IDEA) 2004 requires that the child to the maximum extent appropriate be educated with children who do not have disabilities.  The child may be removed from regular education only if, and to the extent that even with provision of supplementary aids and services the child cannot be educated satisfactorily in general education.  The following is a continuum of services for all learners, including those entitled for special education.

1. General education classroom and instruction for the entire school day.

2. General education classroom for the entire school day, and instruction with customary adjustments to the regular instructional program.

3. General education classroom for the entire day with individualized instruction and/or services by the general education teacher in consultation with a special education teacher.

4. General education classroom for the entire day, with individualized instruction and/or services by a special education teacher or support staff in a Learning Support Center classroom for part of the day.

5. General education classroom for most of the day with individualized instruction and/or services by a special education teacher or support staff in a Learning Support Center classroom.

6. General education classroom for part of the day, with individualized instruction and/or services by a special education teacher or support staff in a Learning Support Center classroom.

7. Education in the Learning Support Center classroom for the entire day, with individualized instruction and/or services by a special education teacher or support staff, with opportunities for participation with students without disabilities in nonacademic and extracurricular activities.

8. Education in the Learning Support Center classroom for the entire day with individualized instruction or services by a special education teacher or support staff.

9. Self contained (separate) school for the entire day.

10. Hospital or residential school setting with individualized or group instruction.

11. Home (homebound) or special (secure) setting with individualized instruction.

Organization and Delivery of Services

Provision of special education instruction and related services will be delivered within the following framework

Instruction Level I
The student can succeed in the general education classroom setting 

with the support of individualized instruction when appropriate.  This level of service provides a specially designed instruction for a limited portion or part of the     educational program.  A majority of 




the general education program is appropriate.  This level of service




includes modifications and accommodations in the general 





education environment.

Instruction Level II
The student requires special education instructional support for the
 


major part of the school day.  This level of services provides 



specially designed instruction for a majority of the educational 



program.  This level of service includes substantial modifications, 



accommodations, and special education accommodations in the 




general education environment.

Instruction Level III
The student requires intensive special education support with small 


staff to student ratio for the majority of the school day.  This level 



of service provides specially designed instruction for most or the 



entire educational program.  This level of service requires 




extensive redesign of curriculum and substantial modification of 



instructional techniques, strategies and materials.
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Frequency of Caseload Review

Special education teacher caseloads will be reviewed yearly, preferably in the spring.

Building principals will arrange meetings with special education teachers to conduct

the review.
Process for Caseload Review

When there is a concern about caseload, the teacher shall submit the concern in writing to

the building principal.

Building Level Meeting

The principal will arrange a building level meeting within five working days of the receipt of caseload concern notification.  The building level team will include the principal, special education teachers, and AEA support staff.  The building level team will review the special education teacher’s caseload concern, gather additional information as necessary, review the considerations below, and determine a plan of action.

Submit Concern to District Level

If a teacher is still concerned after the building level team meeting, the teacher has five working days to submit a written request to the superintendent for a district level meeting.

District Level Meeting

The superintendent will arrange a district level meeting within ten working days.  The district level team will include the building level team, superintendent and Grant Wood AEA Regional Administrator.  The district level team will review the special education teacher’s caseload concern, gather additional information as necessary, review the considerations below, and review the building level plan of action.  A decision will be made and submitted in writing within five working days to continue the building level plan or to revise/rewrite the plan of action.

A case weighting procedure will be used to determine teacher caseloads.

TEACHER CASELOAD MONITORING


	Student Level of Service
	*Matrix Points
	Caseload Points

	0
	Intensive Instructional Plan
	.25

	1
	1-3

4-6
	1.0

1.5

	2
	7-9
	2.0

	3
	10-12
	3.0


*Based on the matrix found in the appendix.

The weighting procedure for caseload monitoring is intended to be a guideline. There are other considerations that need to be made when looking at minimum or maximum caseloads for individual teachers.  Some of these considerations are:

· Number of eligible individuals (IEPs)

· Caseload points
· Number of Peer Assisted Learning students
· Number of lesson plan preparations including Co-Teaching

· Intensity of service of IEPs

· Age span/grade span

· Time needed for collaborations and the number of collaborations needed

· Amount of direct instructional contact with students

· Supervision and planning related to para-educators

· Amount of time and assignment of para-educators

· Number of Intensive Instructional Plans developed, monitored, and implemented

· Staff to student ratio

· Duties (i.e. recess, lunch)

· Room space

· Teacher Full Time Equivalency (FTE)

When a teacher caseload reaches the 18 to 22 point range, the caseload review process will be followed.

If a teacher has five Level 3 students, the maximum caseload points are 15 with a para-educator


The district works cooperatively with Grant Wood AEA to determine processes which will allow the evaluation of the overall effectiveness of the special education delivery system.  The Central City District with assistance from the GWAEA Regional Administrator will insure that the following will occur:

· Ongoing informal monitoring of compliance issues conducted by the AEA.

· Formal monitoring of compliance issues conducted at least every five years by the Department of Education

· Annually, using the IEP Results information to monitor the growth of students.

· Monitor annually the Instructional Decision Making Implementation Data

· Review of the plan will be conducted by the committee two years prior to the Department of Education visit.


It is the general education teacher’s responsibility to address academic and behavioral progress and concerns and communicate with parents in a timely manner. It is the special education teacher’s responsibility to communicate progress on IEP goals. Progress is measured through regular assessment and graphing of goals. If progress monitoring data shows the need to adjust or re-write the goal, the special education teacher will communicate this to the parents in a timely manner.
Appendix A
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Survey of Parents of Students with IEP’s

September 2006

Total 22

1. Teachers and administration treat me as an equal partner in my child’s educational decisions.

Strongly Agree
Agree


Disagree              Strongly Disagree

           8


     9

                3


     2 

2. Written progress information is easily understood.

Strongly Agree

Agree


Disagree
    Strongly Disagree

5   


   13   


     1 


      3

3. Teachers communicate with me regularly in a variety of ways about my child’s progress.

Strongly Agree

Agree


Disagree
    Strongly Disagree

7        

   3            

     9             

     3 

4.   The following parts of my child’s IEP were explained to me in terms that I understood:

Strongly Agree                 Agree 


 Disagree               Strongly Disagree

Who will provide the services?


7    
10

 
      3 


     2
        
       



What is being done to help my child be successful?             

        

8       

   9   

                  3     

     2 
How my child’s progress towards goals is measured?


     9     

   6      


      6

  
     1

What my rights are as a parent.



    9
       

 11   

                 1


     1

Individual comments were provided by some parents. Comments ranged from extremely positive to some concern regarding the theme of communication between school and home. As a result, a section was added to the District Delivered Special Education delivery System plan to clarify responsibility for communicating with parents.

The Central City district provides many avenues of communication with families. These include:

· Daily communication through the Center Point system

· Phone calls to home

· Quarterly progress reports on IEP goals

· Certified letters

· Midterm grades 

· Annual review of the IEP



Appendix B

Name:  __________________________________

 Birthdate:  _____________________

Services Matrix

Directions

The Level of Services Matrix documents information in a student’s IEP related to the following areas: district standards and benchmarks, instruction, social/emotional/adaptive behavior, and learning environment.  This information is used by the AEA Director of Special Education (or designee) to assign a weighting based on the accommodations or modifications needed for a student in each of these areas.

To complete the matrix an appointed IEP team member determines which of the four descriptors under each area best describes the accommodations or modifications found in the student’s IEP.  The team then indicates the page or page(s) of the IEP where the accommodations or modifications are documented.

A companion document titled Guide to Using the Grant Wood AEA Level of Services Matrix is available for IEP teams to use in assisting them in this process.  The guide provides definitions for each of the four areas listed above; questions a team may want to consider prior to completing the matrix; and appendices which include examples of supplemental aids and services, assistive technology and services, and related services.  To obtain a copy of the guide, please contact your AEA Regional facilitator.

Note:  If there are special circumstances not covered by the matrix that result in considerable expenditure of resources (money, equipment, time) describe and document these circumstances in the IEP.  There is place at the bottom of the matrix where this information may be provided in writing as well.

	
	0 
	1 
	2 
	3 

	Standards/ Benchmarks
	Little or no accommodation of the district’s curriculum is required.  Little or no assistance from special educators is needed by the general education teacher(s) for any adjustments to the district’s curriculum.

	A limited amount of the district’s curriculum is accommodated, modified, or extended. 

  Daily adaptations and/or

  accommodations in

  general ed. Curriculum

  for school day.


	A majority of the district’s curriculum is accommodated, modified, or extended.  

  Daily adaptations and/or

  accommodations in general

  ed. Curriculum for majority

  of school day.


	Most or all of the district’s curriculum is accommodated, modified, or extended.  

  Daily adaptations and/or

  accommodations in general

  ed curriculum for most or

  all of school day.



	Behavior related:
	Consistently meets expectations for district’s student learning goals. Needs minimal or no assistance in general education for behavior/discipline
	Inconsistently meets expectations for district’s student learning goals. Needs adjustment in general ed. Curriculum because of behavior/discipline.
	Does not meet expectations for district’s student learning goals – needs extensions of the curriculum (modified for behavior) for majority of the school day.
	Seldom (or never) meets standards and expectations for district’s student learning goals.

	
	Curriculum related: Usually meets behavior expectations: responsible for own behavior, makes appropriate choices, maintains relationships, etc.)

IEP Page(s) _____
	Has one or more IEP goals to meet standards and expectations for district’s student learning goals.

IEP Page(s) _____
	Meets majority of district’s student learning goals. Multiple IEP goals for behavior needed to meet standards and expectations for district’s student learning goals.

Positive behavior support plan in place

IEP Page(s) _______
	Specially designed behavior curriculum such as Boys Town, applied behavior analysis needed with multiple IEP goals for behavior to meet standards and expectations for district’s student learning goals.

Positive behavior support in place.

IEP Page(s) _______




	
	0 
	1 
	2 
	3 

	Instruction
	General education teacher(s) is accommodating the instructional methods and activities used for this student.  Little or no assistance provided by special educator to modify or deliver instruction
IEP Page(s) _____
	A limited portion or part of the school day consists of specially designed instruction* delivered or monitored by a special educator and/or through supplemental aids or services (see appendix A.).  Most of the general education curriculum is appropriate.  

IEP Page(s) _____
	A majority of the school day consists of specially designed instruction 

IEP Page(s) _______
	Most or all of the school day consists of specially designed instruction 

IEP Page(s) _______



	Behavior related:
	
	Specially designed instruction may include small group in general ed setting with adult support for limited part of the school day.
	Specially designed instruction includes 1:1 or small group in special education or in general education setting with adult support for majority of the school day.


	Specially designed instruction includes 1:1 or small group in special education or in general education setting with adult support most or all of the school day.

	
	Goals:
No IEP, possible

STEP

IEP Page(s) _____
	Must have goal(s) in areas of specially designed instruction.

IEP Page(s) _____
	Must have goal(s) in areas of specially designed instruction.

IEP Page(s) _______
	Must have goals in specially designed instruction for academic and/or behavior.

IEP Page(s) _______




*“Specially designed instruction” means adapting content, methodology, or delivery of instruction to meet the unique needs of an individual  

    that result from the individual’s disability. 

Note:  All specially designed instruction and/or supplemental aids or services provided in the general, special education, or community settings should be documented on the appropriate page of the IEP.  DO NOT list general education or community settings where no special education services are being provided.

	
	0 
	1 
	2 
	3 

	Social/Emotional Behavior
	Positive interventions or supports designed and delivered by general education teacher (may include consultation by special educator or others).

IEP Page(s)______
	Social/emotional behavior, and/or adaptive behavior goal(s) documented on IEP.  Meets minimal expectations in educational settings due to a classroom or individualized intervention plan developed as a result of a functional behavioral assessment.

IEP Page(s) ________
	Social/emotional behavior, and/or adaptive behavior goal(s) documented on IEP.  Substantial departure from  social, emotional, behavioral expectations when compared to same-age peers in a majority of educational settings.  Need for sustained and systematic individualized intervention plan developed as a result of a functional behavioral assessment.

IEP Page(s) __________
	Social/emotional behavior, and/or adaptive behavior goal(s) documented on IEP. Extensive departure from expected social, emotional, or adapted behaviors when compared to same-age peers for most or all educational settings.  Even with sustained and systematic individualized intervention plan based on a functional behavioral assessment does not consistently meet minimal expectations in most or all education settings.

IEP Page(s) __________

	Adaptive Behavior related:

Personal Care

Daily Living Skills

Social Interaction

Community Living Skills


	Consistently exhibits appropriate adaptive behavior skills.

IEP Page(s)______
	Frequently exhibits appropriate adaptive behavior skills

IEP Page(s)______
	Inconsistently exhibits appropriate adaptive behavior skills.

IEP Page(s)______
	Seldom (or never) exhibits appropriate adaptive behavior skills.

IEP Page(s)______


	Learning Environment
	Accommodations or modifications to the learning environment are being made by the general education teacher(s) with little or no assistance from special educators.

IEP Page(s) _____
	Accommodations or modifications  to the learning environment are needed for a limited portion or part of the school day.  A majority of the general education learning environment is appropriate. Additional resources (equipment or personnel) are provided in the general education setting.

IEP Page(s) _____
	Accommodations or modifications  to the learning environment are needed for a majority of the school day.  Additional resources (equipment or personnel) are provided in the general or special education setting.

IEP Page(s) ______
	Accommodations or modifications  to the learning environment are needed for most or all of the school day.  For example, in the areas of classroom structure, transportation/mobility, assistive technology, collaboration with community service providers, etc. Additional resources (equipment or personnel) are provided in either the general or special education setting.

IEP Page(s) ________

	Behavior related:
	Consistently exhibits appropriate adaptive behavior skills.
	Frequently exhibits appropriate adaptive behavior skills.
	Inconsistently exhibits appropriate adaptive behavior skills.
	Seldom (or never) exhibits appropriate adaptive behavior skills



	Physical arrangement / Classroom structure:
	All general education classes; adjustments such as preferential seating.
	Adult support provided in gen. ed. settings for less than ½ the school day; co-teaching, paraeducator for behavior goals, etc. 
	Additional adult support in general ed. settings for more than ½ the school day for behavior goals.
	Additional adult support in segregated setting or in the most restrictive environment in the district.

	Transportation
	Regular transportation – meets district expectations for discipline and safety.
	Regular transportation with minor adjustments / assistance to meet disc. and safety expectations headsets, etc.
	Special transportation as a result of behavior. Needs assistance to meet disc./safety expectations. 
	Special transportation with attendant/escort services.

	Established routines
	Able to transition on own.
	Adjusted or alternate transition without adult support.
	Adult support needed during some transitions.
	Adult support needed during most or all transition.

	Supports

Determine points for each column; then decide overall rating.
	Not needed

IEP Page(s) _____
	Consultation with counselor, teacher, social worker on a regular basis.

IEP Page(s) _____
	Direct counseling (group level) on a weekly basis.

IEP Page(s) _____
	Direct counseling (individual) at least once weekly.

IEP Page(s) _____




	** Adaptive behaviors are behaviors which need to be mastered by an individual to be successful in the following areas: communication, community use, functional academics, home living, health and safety, leisure, self-care, self-direction, social, and work.

DESCRIPTION OF SPECIAL CIRCUMSTANCES NOT DOCUMENTED IN MATRIX




Reviewer’s initials: _______________  Date: __________________
level of service matrix 9-03
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