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Initial Evaluation

     


Report Date:
5/22/06
Name:
Student
Sam
     

 FORMCHECKBOX 

Male
 FORMCHECKBOX 

Female

Last (legal)
First (no nicknames)
M.I.


Birthdate:
1/1/96
Grade: 4th     
Teacher/Service Provider:      
Resident District: Any District
Building: Anywhere Elementary
Attending District: Any District
Building: Anywhere Elementary
Attending Area Education Agency: AEA X
Attending Building Phone: 555-5555
	 FORMCHECKBOX 

Parent

 FORMCHECKBOX 

Foster Parent

 FORMCHECKBOX 

Guardian

 FORMCHECKBOX 

Surrogate

 FORMCHECKBOX 

Student
	Name:
Dick & Jane Student
Home Phone:
555-1234

Address:
Sam’s Road, Any Town, IA 11111
Work/Cell Ph:
555-4321

     
E-mail:
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Parent

 FORMCHECKBOX 

Foster Parent

 FORMCHECKBOX 

Guardian

 FORMCHECKBOX 

Surrogate

 FORMCHECKBOX 

Student
	Name:
     
Home Phone:
     
Address:
     
Work/Cell Ph:
     

     
E-mail:
     


Individuals completing this evaluation

	Name
	Position
	Name
	Position

	Cathy Consultant
	Special Ed Consultant
	     
	     

	Paul Psychologist
	School Psychologist
	     
	     


Information sources used in this report
	 FORMCHECKBOX 

Review of intervention and monitoring data
	 FORMCHECKBOX 

Teacher interview(s)

	 FORMCHECKBOX 

Review of student work 
	 FORMCHECKBOX 

Parent interview

	 FORMCHECKBOX 

Review of school records
	 FORMCHECKBOX 

Student interview

	 FORMCHECKBOX 

Review of records from other sources
	 FORMCHECKBOX 

Observations

	 FORMCHECKBOX 

Tests or other assessments (list):  

· Curriculum-Based Measurement (CBM) in Reading & Math

· Curriculum-Based Evaluation (CBE) procedures in Reading & Math

· ITBS

	 FORMCHECKBOX 

Other (describe):  


Individual Information:  Educationally relevant information that is important for decision making.

What are the individual’s strengths?

When one-on-one, Sam has good conversational skills.  His listening comprehension skills are an area of strength.  Sam likes to read.  He enjoys non-fiction books.
What are the areas of concern?

Reading, specifically oral reading fluency and comprehension

Math, specifically math application

 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Are these concerns observed across different times and in different settings?  If yes, explain.

Sam experiences difficulty with basic academic skills of reading and math in all of his academic classes and his parents report he struggles at home as well.  In addition, he has difficulty paying attention across all environments in school and outside of school.

 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Are the concerns primarily caused by any of the following?   If yes, explain.

· limited English proficiency

· a lack of appropriate instruction in reading, including the essential components of reading instruction 

· a lack of instruction in math

Describe any vision, hearing, or health concerns that affect the individual’s educational performance or participation in age appropriate activities?  If necessary, attach documentation.

     None

Describe any ecological factors (e.g., race, ethnicity, culture, language, or life circumstances) that affect the individual’s educational performance in the areas of concern.

     None

NOTE:  One purpose of an evaluation is to identify necessary supports and assistance.  If limited English proficiency, lack of instruction, vision, hearing, health concerns, or ecological factors affect educational performance, these factors must be addressed in the Educational Needs section.
For a preschool child, ages three through five, provide a brief summary of student performance and progress in each of the following areas.  (If the area will be addressed as an area of concern, note “See Educational Progress and Discrepancy sections of this report.”)
Positive social-emotional skills       
Acquisition and use of knowledge & skills       
Appropriate behaviors to meet needs      
EDUCATIONAL PROGRESS:  Progress means performance over time.  In addressing progress, the team considers data that have been collected about the individual’s performance over time in relation to the assistance that has been provided.
Summarize or attach the individual’s most recent intervention plan in each of the areas of concern including; 1) the results of that intervention (progress or lack of progress), 2) the methods used to monitor progress 3) the methods used to monitor implementation integrity, 4) if the area of concern is behavior, a description of the frequency, intensity, and duration of the behavior across time.  

See attached Intervention Plans and Progress Monitoring Graphs for reading and math.

Based on the analysis of student progress, describe the elements of the intervention that had the greatest positive impact.

Sam responded best to small-group and individual instruction on reading and math skills. Sam responds best to reading decoding strategies that involve different learning style modalities. It should be noted that given minimal self-monitoring assistance in math, Sam is making similar to more progress than that of his peers.  
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Is the individual’s progress significantly slower than expected or does the individual maintain expected progress only with greater resources than general education alone in any areas of concern?

If “yes”, identify the areas:  Reading is significantly slower 
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Is the individual’s progress significantly slower than expected or does the individual maintain expected progress only with greater resources than general education alone in any areas of concern?

If “yes”, identify the areas:  Math is progressing with resources supported in general education alone     
EDUCATIONAL DISCREPANCY:  Discrepancy is the difference between the individual’s level of performance and the level of performance of peers or standards of expected performance for individuals of same age or grade.  Multiple sources of data for each area of concern are described below.
	Area of Concern:  Reading     

	Date:
	Data Source
	Individual 

Performance
	Expected Performance
	Discrepancy
	Significant? FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	4/26/06, 5/5/06, & 5/20/06
	Curriculum-Based Measurement (CBM):  Oral Reading Fluency 
	70 words read correctly per minute (WRC) on DIBELS passages


	Anywhere Norms Average Range – 101-1148 WRC

DIBELS Research–Based Standards for End of 4th Grade – 

· Established Reader = >118 WRC

· Emerging Reader = 96-117 WRC

· Deficit Reader = <95 WRC
	7th %ile on Anywhere norms


	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	4/26/06, 5/5/06, & 5/11/06
	Curriculum-Based Measurement (CBM):  Maze 
	27 problems correct


	Anywhere Norms Average Range – 37-59 problems correct
	8th %ile on Anywhere norms
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	February 2006


	Iowa Test of Basic Skills:  Reading
	6th Iowa Percentile Rank


	The 16th -84th percentile rank is the average range.
	
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No


Comments:       
	Area of Concern:  Math     

	Date:
	Data Source
	Individual 

Performance
	Expected Performance
	Discrepancy
	Significant? FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	4/26/06, 5/5/06, & 5/11/06
	Curriculum-Based Measurement (CBM):  Mixed Math Computation 
	28 digits correct per 4 minutes


	Anywhere Peer Performance Average Range – 20-43 digits correct per 2 minutes 
	42nd %ile on local norms
41st %ile on AEA norms
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	4/26/06, 5/5/06, & 5/11/06
	Curriculum-Based Measurement (CBM):  Math Application
	13 blanks correct per 6 minutes


	Anywhere Peer Performance Average Range – 12 - 22 digits correct per 6 minutes 

AEA Average Range – 9-16 blanks correct per 6 minutes

 
	30 %ile on local norms

28th %ile on AEA norms
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	February 2006


	Iowa Test of Basic Skills:  Math
	10th  Iowa Percentile Rank


	The 16th -84th percentile rank is the average range.
	
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No


Comments:       
EDUCATIONAL NEEDS:  Educational needs are the services, activities and supports, accommodations and modifications required in order for the individual to receive an appropriate education.
Summarize the individual’s needs in the area of instruction.  (Based on intervention and assessment results, describe the instruction that will enable learning.)
Due to Sam’s distractibility, he does appear to gain more from small-group and individual instruction than from large-group instruction; the smaller teacher-student ratio allows for more frequent prompts and redirection.  Sam also appears to benefit from explicit instruction with frequent monitoring, practice and feedback to prevent him from practicing errors.

Summarize the individual’s needs in the area of curriculum.  (Based on intervention and assessment results, what should the content of instruction include?  Include the specific skills and concepts the individual needs to learn.) 
In reading, Sam needs self-monitoring strategies to assist with applying the decoding skills he knows in isolation to reading connected text.  In addition, he continues to need fluency building strategies.  As he develops decoding and fluency skills, Sam also needs to continue to work on comprehension strategies.

In math, Sam appears to have the math skills necessary to benefit from and progress through the grade-level general education math curriculum.  

In behavior, Sam can display the desired behaviors.  As a result, specific skill instruction is not necessary.  However, he needs specific prompts and cues to remind him of those appropriate behaviors, as well as frequent feedback and consistent consequences for both appropriate and inappropriate behaviors.

Summarize the individual’s needs in the area of environment.  (Based on intervention and assessment results, describe the adaptations to procedures, schedules, routines, behavioral expectations, room or seating arrangements, or materials that are needed.)

Due to Sam’s distractibility and poor academic skills, he would benefit from being seated away from distractions (i.e., doors, windows, high traffic areas, furnaces and fans) but in an area where he can be closely monitored by the teacher.

Summarize any additional learning supports needed to provide educational benefit for the individual. (Based on intervention and assessment results, what family supports or involvement; community partnerships; transition supports; supports for engagement or motivation; or supplements to instruction such as assistive technology, modifications or accommodations are needed?)

A variety of accommodations (i.e., having extended time, having tests read aloud) were systematically tested to determine if they would be beneficial for Sam; however, none of these accommodations were validated.  However, the team may want to discuss accommodations for his reading needs in content area classes, specifically math, to ensure we are getting an accurate measure of his skills in those areas.  Positive behavioral supports including a daily checklist to provide frequent feedback on his classroom behavior with clear consistent consequences (both positive and negative) should be implemented across the school day.

 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Do the educational needs of the individual require services and support that extend beyond what typical general education resources alone can provide?

If “yes”, identify these areas: Reading 
CONSIDERATIONS FOR ELIGIBILITY DECISION MAKING The individual is considered to be eligible for special education services when a team of professionals and the parents consider all the relevant information and determine that 1) the individual has a disability and 2) the individual’s needs cannot be met with general education resources alone and that special education resources are required.
The following questions are addressed at a meeting of professionals and the parents to consider eligibility for special education:

· Does the individual have a disability?  (A disability is a skills deficit, a health or physical condition, a functional limitation, or a pattern of behavior that adversely affects development or educational performance)

· Are special education resources required to meet the individual’s educational needs?

· Is the individual eligible for special education services?
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